Creating a Classroom Climate that Fosters Civility

Submitted by Cindy Decker Raynak, 9/14/2006
Welcome everyone!

Our first Schreyer Teaching Luncheon of the 2006- 2007 academic year was a wonderful success. In addition to the Schreyer Institute at University Park, we were joined, via Polycom, by faculty at Penn State Dubois, Penn State Hazleton and Penn State New Kensington.

The following links are the articles and resources we used for reference:

Reflections on Bob Boice's "Classroom Incivilities"
Help for Bad Manners in the Classroom
Civility/Incivility in the Classroom (List of Resources)
I have the pleasure of writing the summary for the group here at University Park and we welcome all comments on this very important issue. An aside to the UP group: if I forget or misstate something, or you’d just like to add to the summary, please feel free to post to the comments.

In A Nutshell…
If I had to distill the conversation at the Schreyer Institute to one elemental idea, I’d have to say that the participating faculty felt that the instructor is instrumental in setting the tone for the classroom. The behaviors that faculty exhibit and expect during the first few class sessions resonate for the remainder of the semester. The participants at UP felt that a detailed and clear syllabus, setting both academic as well as behavior expectations, is essential in creating a civil classroom climate. Some of the other strategies that were cited were: an objective grading policy; random in-class assignments; intermittent student centered activities; regular opportunities for students to “challenge” and interact with faculty; that the faculty member should identify and correct errors that the faculty member him/herself has made. 

The classroom behaviors that troubled the participants were similar: off topic side conversations; sotto voce talking; consistently arriving late/leaving early; impolite technology use etc. The faculty used a variety of means to deal with these issues. All the suggestions to help allieviate these problems were variations of in-class strategies that more directly involved the students in their learning, and made being on time and participating in the class a clear advantage.
Submitted by mxg14, 9/14/2006
1. In addition to every day disturbances (talking in class, coming to class late, leaving class during lecture) our group discussed the following problematic behaviors:
a) Students who come to class unprepared make it difficult to teach and engage students in class discussion; this may cause some faculty to not be civil.
b) Students who add a course late exhibit inappropriate behavior because they do not review the syllabus and class expectations.
c) Multitasking in class - students who take notes on laptops may also be playing games, emailing a friend, watching a video which is distracting to others; is this behavior any different from students doodling in their notebooks or studying for another class? 

The discussion raised other questions: should we be more intrusive and see what students are doing in class? Where do our responsibilities end; should we be parenting, policing?

We also have to keep in mind there is inappropriate faculty behavior as well.

2. Some strategies for addressing these behaviors:
a) The syllabus sets the tone of the class; clearly state expectations and classroom civility statement in the syllabus.
b) Use humor, not shaming when correcting behavior.
c) Give a quiz on the syllabus and class expectations.
d) Faculty should be a role model of behavior and expectations.
e) Promote mutual student/faculty respect.

3. Some ideas on the genesis of these issues/behaviors:
a) Students who are discouraged with expectations or have personal problems may act out their frustrations in class.
b) Parents who don’t set boundaries for their children, don't prepare students for classroom expectations.
c) Some students exhibit the same behavior as when they were in high school.
d) Poor time-management leads to frustration.

Submitted by tzb1, 9/15/2006
I feel that this session was most beneficial to me because I was able to see other points of view. Even when I heard a solution to a civility problem that I may not have chosen myself, it helped me to understand other ways of solving these issues.
Submitted by dys100, 9/15/2006 - New Kensington summary

Nineteen faculty and staff participated in a lively discussion of this topic at our first Schreyer Teaching Luncheon. Here is a summary of our main points:

· It is very important to establish expectations on the part of both
faculty and staff clearly and early.  One faculty member has even asked
her students to come up with classroom rules and expectations for conduct. 

· Faculty need to find a comfortable balance between setting a friendly,
non-threatening classroom climate and establishing boundaries. If students
become too relaxed, they may throw all rules of appropriate conduct out the
window. 

· We discussed 'unintentional incivility' and noted that it can often stem
from an attempt on the part of the faculty to be humerous.  Students
may misinterpret and be offended.  We agreed that an apology would be
called for when this happens. 

· The most common type of incivility we all experience is 'background
chatter' during class.  Strategies to discourage this  include
walking around the room (near the talkers) during lecture or politely asking
the talkers if they have a question. 

· Many of the issues addressed in the full Boice article seemed to be
oriented toward very large classes.  We noted that civility issues
might be quite different (and be handled differently) in smaller, more
intimate class settings (read University Park vs. campuses). 

· Faculty reaction to 'passive incivility' (not paying attention,
sleeping, surfing the web) during class varies greatly among faculty. 
Some of us felt that, if the rest of the class is not being disturbed, then
we don't need to do anything about this type of behavior.  Others felt
differently. 

Our Director of Student Affairs noted that faculty do have procedures to follow to protect themselves in the event of student incivility which escalates to the point where the faculty member may feel threatened. We plan to remind our faculty of their rights and the procedures they should follow in the event they experience this.
Finally, we noted that the faculty who made the effort to participate in this
workshop were probably our most 'civilized' faculty!  How do we reach the
faculty who are unconcerned about this issue?

Submitted by mxg14, 9/15/2006 - Hazleton Summary

1. In addition to every day disturbances (talking in class, coming to class late, leaving class during lecture) our group discussed the following problematic behaviors:
a) Students who come to class unprepared make it difficult for faculty to teach and engage students in class discussion; this may cause some faculty to not be civil.
b) Students who add a course late exhibit inappropriate behavior because they do not review the syllabus and class expectations.
c) Multitasking in class - students who take notes on laptops may also be playing games, emailing a friend, watching a video which is distracting to others; is this behavior any different from students doodling in their notebooks or studying for another class? 

The discussion raised other questions: should we be more intrusive and see what students are doing in class? Where do our responsibilities end; should we be parenting, policing?

We also have to keep in mind there is inappropriate faculty behavior as well.

2. Some strategies for addressing these behaviors:
a) The syllabus sets the tone of the class; clearly state expectations and classroom civility statement in the syllabus.
b) Use humor, not shaming when correcting behavior.
c) Give a quiz on the syllabus and class expectations.
d) Faculty should be a role model of behavior and expectations.
e) Promote mutual student/faculty respect.

3. Some ideas on the genesis of these issues/behaviors:
a) Students who are discouraged with expectations or have personal problems may act out their frustrations in class.
b) Parents who don’t set boundaries for their children are not preparing students for classroom expectations.
c) Some students exhibit the same behavior as when they were in high school.
d) Poor time-management leads to frustration.

Test Better, Teach Better

Submitted by Neill Johnson, 10/12/2006 

Instructors at my table reported that the learning culture at University Park, especially in large general education classes, is not conducive to better testing for the following reasons:

--Most students want and are accustomed to multiple choice information recall questions on topics that have been thoroughly discussed in class. Students deem questions drawn from the readings and questions that require reasoning or analysis as "unfair." While the aim of instruction may be to develop higher-level learning skills, students demand tests on lower-level learning skills only. So there is a significant gap here.
--Students are generally not interested in reviewing tests after they have taken them, unless the review provides an opportunity for contesting answers to questions; hence, many instructors deal with post-test matters in office hours rather than in class.
--Many students believe that short essays are merely opinion pieces, so instructors need to state clearly what is expected on essay exams--providing rubrics/criteria for assessment.
--Instructors often feel torn between 1) writing better questions/more challenging tests and accepting lower student evaluations, and 2) asking easy questions to get higher student evaluations.
--Most at my table believe that these problems are institutional, and that they will not be solved at the course level by individual faculty members.
--Solutions include communicating to students and their parents 1) that college grades are not equivalent to high school grades: A's are not assigned to work that fails to meet high or even moderate standards, as set by the curriculum; and 2) that study outside of class is expected and is a requirement for learning. This communication should be consistent from instructors and administrators.

Obviously, these institutional problems are not going to be solved overnight. So what is the individual instructor to do in the mean time? The only answer I can think to offer is to fix what I can control by rewarding most highly the kinds of learning I most want to facilitate. I can start small and build slowly, finding the breaking point and staying just under it, testing the shifting boundaries as often as possible. The Institute can help you do this, too, so give us a call. 

Neill Johnson

Submitted by ouo1, 10/13/2006- Facilitator at Behrend

In summary our table had a lot of similar comments on students not being prepared or committed to their academic goals. Students want straight forward fact based exam questions while many faculty wanted to test students on concepts. There was also the issue of how our educational system has not prepared students for college work in especially basic math and writing. Students do not want to or see a need to use the library or use resources outside the classroom and text book. Some of the new faculty felt it would have been very beneficial to them if they had a better understanding of where our students come from (background and level of preperation). We also discussed how we could handle unprepared students without lowering the course and our own expectations. The compartmentalization of learning was an issue that came up quite a bit. What can we do to make students understand that the material learnt in one course is not only valuable but essential in other courses they take. While many of us felt that the discussion/workshop was useful, most felt it is a good statring point to further explore what we as faculty can do to improve student learning. There were faculty from English, biology, MIS, physics, Engineering and Liberians at our table

Submitted by Sarah Zappe, 10/13/2006

I had some similar findings at my table. We talked a lot about various types of testing techniques. The individuals at my table utilized a wide variety of question types including both multiple-choice and constructed response. The frustratiosn that seemed to emerge at our table included the ability to write good items and dealing with the student response. One problem was the ability to write questions that allowed students to demonstrate their understanding rather than just regurgitating the material from the book or lecture. One instructor suggested using test questions that required students to apply their classroom knowledge to a photograph that they hadn't previously seen. 

The discussion continued to talk about a variety of topics including the use of concept inventories as a pre- and post-testing strategy, the use of rubrics to standardize the grading of essays, and the ability to effectively use the item analysis from the Schreyer Institute job report. 

One thing that I would like to point out is that the Schreyer Institute does have testing specialists who can help you to maximize the benefits of your test. We can work with you to write items that address higher-order cognitive skills, show you how to interpret the item analysis to adjust your test and your instruction, and to develop grading rubrics for essays or projects. In addition, we will be sponsoring small grants for individuals who are interested in getting started with computer-based testing, which allows for creative and novel item types that are not possible on paper. If you are interested in finding out more, please feel free to contact me (Sarah Zappe) at 814-863-9094 or by e-mail at ser163 at psu.edu. 

Thanks for a great discussion!

Submitted by Cindy Decker Raynak, 10/13/2006 

The majority of folks at our table at University Park, seemed to have the same types of issues. When testing large classes, using multiple choice tests, how does one: "get" the students to understand how to study more; get them to understand how their errors; and how to eliminate the adversarial attitude and the sense of entitlement, that many students exhibit. 

What seemed to frustrate the faculty most is that students seem to not take learning seriously until an exam, and that the faculty were at a loss as how to better motivate the students. Another concern was that taking time for test review during class would take too much time away from course/content time, and that distributing the questions after the test would enable future students to "memorize" the answers, consequently students did not get a debrief unless they came to office hours or made an appointment. 

One of the faculty members disclosed that he was considering an unusual approach to testing. That after he had amassed a large number of test questions, he would distribute ALL of the questions to the class at the beginning of the semester, and the students would be able to use the long list of questions as a source of study. 

I'm afraid, 30 minutes was simply not long enough to come to any real consensus on solutions, but this is certainly worth further discussion in other venues.

Submitted by Jennifer Trich Kremer, 10/16/2006 - Penn State Erie (Behrend College)
Facilitators: Jennifer Trich Kremer & Dipo Onipede Jr.
blog from PENN STATE Erie, Behrend College

1) The link between instruction and testing really focused on student motivation and perception. If students perceive testing as a hurdle they must clear then long term learning becomes more difficult. We also discussed the term 'testing' and focused on activities other than traditional exams that may test a student's knowledge.

2) The table I facilitated felt that they should not be changing class objectives or goals based on test results. The goals and objectives are based on requirements for the curriculum and the major; they are things that must be learned. What the faculty were very interested in was changing their focus/teaching style/approach to better meet the needs of the students and help the students learn the key concepts.

3) Again my table felt that they needed to look at the types of errors that were made on the exam to see if students did not do well due to student issues or instructor issues. Some faculty mentioned the value of surveying the students after the exam to assess the effectiveness of the exam.

Overall student motivation was a key issue related to testing. Issues related to the coursework being a general elective or a major requirement were also discussed.

Submitted by Sharon Ann Toman, 10/15/2006 

Facilitators: Sharon Ann Toman and Yvonne Glanville
blog from PENN STATE Worthington Scranton

The overall consensus at our campus with regard to “Test Better, Teach Better: How testing can influence teaching effectiveness” was STUDENT MOTIVATION.

Testing is believed to indicate the effectiveness of the instructor and the knowledge absorbed by the student. Sometime it does…and sometime it doesn’t. Sometimes students study and sometimes they don’t. The lack of motivation on the part of the student to prepare/study for quizzes and exams often times leads to poor quiz/exam grades. How does the instructor handle student’s apathy?

Lack of course content interest is another key issue…..how do we get our students interested in courses that are not in their major area of study? Students need help in preparing for quizzes and tests by group study sessions and active studying.

The types and kinds of quizzes/tests can often times depend on the class size (large classes vs. smaller classes); different kinds of test for different subject areas; major vs. non-majors. If tests do not motivate the student….then perhaps some tests should be replaced with by other evaluative means like projects, papers, and outside classroom learning.
Submitted by Bo Zigner, 11/9/2006 - Berks
Facilitator: Cesar Martinez-Garza

Q: How would you describe the link between instruction & testing? How do you think your students perceive this link?

A: Testing implies responsibility on the student's end. There are many variables that influence testing such as size of class and type of question. For example, the implications of using an essay test vs. a multiple choice test. Faculty can feel like they are limited in the types of tests they give to students because of the number of students in a class. It can be very difficult to grade individual essay tests for a large class of 60 or more, so this effects test design & delivery.

Other topics of discussion related to this were: tests should be a motivating factor; it should be the culminating event to demonstrate learning. Students do not tend to link understanding or mastery of a topic with doing well on a test. Students see tests as hurdles, and much emphasis is put on memorization of information of information. There may also be more success if the test poses meaningful/relevant questions to the student's (real) life.

Q: How can information from tests help to refine the curricular goals of a course?

A: Tests are learning tools, as well as assessment tools for both student & instructor. This can be an ongoing process in defining & redefining the learning objectives of a course.

Other discussion items include: curricular goals & objectives often are at a University level, so curricular goals cannot change (for example, the exact sciences). Tests and test content are at the discretion of the instructor, but the course content in the disciplines are the same. Do they always complement each other?

Q: How can information from tests help to judge the effectivenss of one's own instruction?

A: If most of the students miss the same question on a test, then the instructor should reflect on whether the particular concept was properly presented or tested. The findings should be discussed in class to ensure that the material is properly understood.

Another perception is that having just a few big exams during the semester are intimidating to students where too many smaller assignments are perceived as low stakes and students may ignore them.

One last thought: Perhaps low scores reflect that the instructor may not be motivating students properly to effectively participate in the learning process. Students missing tests or assignments may know the material, but lack responsibility.
Academic Integrity: Promoting an environment of trust in the classroom.

Submitted by Cindy Decker Raynak, 11/16/2006 

Faculty at our table, were most concerned with plagiarism in the context of writing without proper attribution or simply copying and pasting blocks of text and presenting it as their own. The overriding opinion was that students were well aware that what they were doing was inappropriate, but continued to do it anyway.

Everyone agreed that the internet makes it very easy for students to “flesh out” their work with word-for-word copy and paste text, but, conversely, that it also makes it easy for faculty to find the websites of the copied text.

The College of Liberal Arts has put a formal process into place to deal with charges of dishonesty. A student may be referred to Judicial Affairs after being accused of dishonesty twice. There they may contest the charge.

The Smeal College of Business Graduate School is piloting a new program based on an “honor code” that the students helped create. All students sign the “honor code” and if a student is accused of a violation, a panel of students and faculty make the determination of whether the code was violated and what the penalty should be. The College is planning to expand this pilot to the undergraduate community in Fall 2007.

Some of the strategies to find plagiarism:

- Become familiar with students’ writing.
- Make subtle changes to the questions or writing assignments.
- Use multiple forms of questions and assignments.
- Sometimes simply eyeballing the work and getting a “gut feeling” for the writing is more effective than the plagiarism software.

Clarifying the definition of plagiarism to students each semester, and what the penalties are is very important. Also following through with those penalties, as well as publicizing any infractions will solidify that the policy has teeth, helps to keep students aware of the issue.

Submitted by Suzanne Weinstein, 11/20/2006 

The first observation our table made was that cheating has increased a great deal due to the availability of electronic resources. Except for the last one, the following examples of cheating that our table reported are all evidence of the new opportunities for cheating.

• Students copy and paste from instructions to create lab reports.
• Students copy entire papers from the Internet and submit them for assignments.
• Students copy from Wikipedia.
• For an assignment posted on ANGEL, a student copied the first posting and pasted it in for her posting.
• A student ran out of the back of the room with an exam.

Faculty at our table mentioned the following strategies that have helped to reduce cheating.

• Assign fewer points to each activity to reduce the incentive to cheat.
• Write instructions that are very explicit with respect to behaviors that would be considered as cheating.
• For a writing assignment, read Wikipedia before you grade it. That way you will notice if someone has used information from it for the assignment.
• Station proctors at the back of the room during exams.
• Scramble questions on exams and provide multiple versions of them.
• Make sure that there are sanctions for violating academic integrity policies.
• Sensitize students to the issues with case studies. For example, ask students to identify the behaviors that are cheating and others that might be acceptable.

Submitted by Tricia Clark, 11/15/2006 - Summary from Schuylkill

The most prevalent academic dishonesty issue we identified was plagiarism in research papers. In many of the cases, the students say they did not know they plagiarized. They either do not document their sources, or do not document them correctly. It was felt that the easy access to resources over the Web has led to a significant increase in plagiarism.

Instructors have addressed the problem by clearly defining and explaining the Academic Integrity policy and consequences of violations at the beginning of each semester. Some have used the iStudy Academic Integrity Module in their courses. Making assignments specific (e.g., compare "work A" to "work B") and varying assignments from student-to-student and semester-to-semester help. Also, having students submit their work in steps along the way and providing feedback to the students as they progress have been successful strategies.

Our faculty see less plagiarism from upper-level students, so it seems students do learn what is and is not plagiarism as they progress through their studies. It was mentioned that it is important for students to sense that instructors care about and have high expectations of academic honesty, otherwise the students will not, either.

More generally, it was felt that the issue of Academic Integrity must be addressed and emphasized from a variety of sources - including at orientation, in First-year Seminar, in writing courses, in workshops, and in every course a student takes.

Submitted by Suzanne Shaffer, 11/15/2006 - Notes from York

Our faculty expressed a concern about the apparent trend they are experiencing in some students that seems to value the end result (finishing school quickly and efficiently to get to the high-paying job) over the process (learning and becoming an educated individual). This pragmatic approach where the ends justify the means, can lead to bad choices by students that allow them to rationalize cutting corners and acting in less than an ethical manner when it comes to assignments and academic integrity issues. One question that arose then, was, “How to address and /or change this cultural trend?” 

Faculty shared strategies they employ that help students to emphasize the process of learning along with the product. Some of these strategies are:
• Learning portfolios
• Progress reports
• Unusual assignments that would be hard to plagiarize
• Controlled assignments that ask students to demonstrate and reflect upon the process towards completion
• Research assignments that scale back on the number of sources required, controlled source banks, annotated bibliography requirements

A policy discussion followed about what to do when an infraction occurs? Suggestions were to:
• Make it an educational moment
• Start at the local level to address the issue – student/faculty
• Document infractions (perhaps informally) to identify repeat offenders

If students are getting the information about academic integrity at orientation, in their FYS courses, in English courses, and in other writing dependent courses, why then does the behavior not mirror what is being taught? Faculty observed that they did see an improvement in student behavior over time and attributed this to student maturation, consistent message to students from faculty about academic integrity, communication among faculty members at the departmental level, and reiterating expectations throughout the semester, especially as assignments draw near. 

Our campus has started a collection of academic integrity resources at:
Academic Integrity Resources
Submitted by Jackie Ritzko, 11/15/2006 - Comments from Hazleton
Discussion of most troubling academic dishonesty issues we face:

· online identity for testing purposes - do we really know who is doing the work? 

· subjective essays - students are not able to distinguish their own material from sources 

· many cases of academic integity are a result of ignorance and not intentional 

· collaborative learning - how do students know when we are encouraging collaborative work and when we are not? 

Discussion of strategies/resources to alleviate problems

· Design assignments that make it difficult ore even impossible to cheat 

· allow/require only scholarly sources 

· rely on library staff and resources 

Discussion of how to promote academic integrity and ethical behavior generally and on a day-to-day basis:

· start talking about it early on in classes 

· utilize online tools such as iStudy and this online quiz from Ag Sci 
http://academicintegrity.cas.psu.edu/Quiz.html 

· stress value of education as process not just product 

· foster a classroom climate of trust 

An English faculty at HN just shared this online academic integrity quiz site with me:

http://www.lib.usm.edu/legacy/plag/plagiarismtutorial.php
Submitted by Carol McQuiggan, 11/14/2006 - Notes from Harrisburg

The most troubling academic dishonesty issues shared by our participants were plagiarism (especially mosaic plagiarism), and students working together on individual assignments. The majority of cases presented to our campus academic integrity committee involve plagiarism (80-90%). Some believed that plagiarism goes virtually undetected in high school, especially with the "hovering" parents "doing" the homework. However, all agreed that the Internet is certainly the vehicle being used in most cases. 

Strategies/resources used to alleviate these problems:
- Need a consistent message spoken across the university about what constitutes plagiarism, its consequences, and actions that match the message.
- One professor shared that all of her assignments have a reflective component to them. Each student needs to connect their writing to their own experiences, in their own voice. She has a lot of dialogue in her classes, so she gets to know her students' voices and can recognize them in their writing. She also "forces" APA style to make them more aware of in-text citations and proper referencing. This teaches them how to use other's words within their writing. She also shared that she tries to create an environment of trust where their voice is valued. If students do not get to speak in class they could feel that their voice is not important, which could translate to their writing not being valued. "If my teacher doesn't care, why should I?"
- Another professor shared that he uses different copies of the same in-class test to prevent copying.
- The design of paper assignments is important (e.g., no "open topic" papers).
- One participant supplies 12 journal aritlces through the Library's e-reserve, and has students write a lit review from those articles.
- A classroom atmosphere of trust was stressed, with a need for the trust to be multi-directional: student-to-student, teacher-to-student, student-to-teacher.
- A change in teaching to problem-based learning, which requires students to think, requires the provision of teaching resources and incentives.
- The use of Turnitin is used as a deterrent.
- The use of Google to check electronic submissions.
- The use of strong statement/examples in the syllabus.

Things we can do to promote academic integrity and ethical behavior more generally in our students on a day-to-day basis:
- Get student organizations/government more involved in discussing/promoting integrity.
- Make XF grade permanent.
- Provide more reward for reporting or remove penalties for teachers reporting incidents.
- Convey a sense that we want to hear the voices of the students - that we care as much about their thinking as we do about their ability to report on literature.
- Put names of student offenders with penalties in campus newspaper!

Penn State Students Reflect on Their Best Learning Experiences
Submitted by Neill Johnson, 2/1/2007 

Some themes were apparent in the best learning experiences noted by our very articulate panel of four undergraduates, several of whom work/tutor for the University Learning Centers and several of whom are Honors/scholarship students who were identified by the University Fellowships Office. Here are the themes as I heard them:

--The best courses offer relevant, fun in-class learning activities (individual and group) and clear, explicit out-of-class assignments; good organization is the common element.
--Competitions with prizes are motivating, as are exam reviews and practice tests.
--The best instructors are enthusiastic about their subject, know and routinely interact with students, and make themselves readily available outside scheduled class time. These characteristics encourage student persistence in the face of difficulties.
--Students generally have their best experiences in small classes, including opportunities for research, field trips, study abroad.
--Project work should be assigned as early as possible in the semester with clear parameters/expectations, rather than in the last weeks of the term.
--ANGEL is helpful if it adds value to what is said/done in class. It is not helpful if it simply duplicates class presentations.
--Library spaces most utilized include small group rooms with white boards and rooms with comfortable furniture. ASK signage/literature/Web resources very helpful. Printing options very limited. Pattee stacks crowded and dusty.
--Students want instructors to address seemingly disruptive behaviors promptly, but recommend inquiring whether the offending parties have something relevant to share.
--Students appreciate clean classrooms and understand the need to enforce the new AD-60 policy restricting food/beverages/chewing tobacco, etc.
--For gen. ed. courses, many take courses known to be easy or known to have inexpensive textbooks. Some take because of pure interest or relation to major.
--Some important learning not easily available through credit-bearing courses can be obtained through co-curricular activities.
--These students generally avail themselves of learning support services, particularly those not related to their majors, and many do peer tutoring in their majors.

Submitted by cam240, 2/8/2007 - Harrisburg
A diverse panel of six students gathered with approximately twenty faculty on Thursday, February 1, 2007, from 12:30-2:00PM. The students were recruited by our Learning Center and Honors Program. They represented sophomores, juniors, and seniors in behavioral science/psychology, environmental engineering, interdisciplinary humanities, structural engineering design, accounting, and secondary education w/ English emphasis majors. They came prepared to answer a few initial questions, and then the faculty in attendance asked additional questions. Following are the questions asked, and a brief synopsis of the student responses.

In your experience, what is the difference between a good course and a great course?
- It’s all about the professor!
- It’s the passion the professor brings to the subject. You can tell whether or not they are excited to teach the course, excited about the subject.
- Teacher preparedness is important. I like when they can answer all of my “why” questions.
- The availability of the PowerPoint presentations so they could be used before class to prepare, and used after class as a supplement is very helpful. When I can take the printed PowerPoint slides to class, I don’t have to scramble to write every word down and I have time to comprehend what is being taught.
- Use ANGEL to post solutions and other course resources. Sometimes when you copy from the board you don’t get everything.
- Use different modes of delivery: lecture, PowerPoint, discussion, etc. It’s not the same day after day after day.
- Adding some fun to the class time helps students remember and makes them want to come to class.
- Show a love for the subject; make it fun to come to class.

What about the course subject, instructor, resources, mode of delivery, assignments, etc. makes for a great course?
- I prefer a quick pace - keep it moving, zip through the material.
- Use quizzes to keep students current.
- Provide in-class time for group studying/group learning with the professor available for questions.
- Take time at the end of class to review main points.
- Don’t just reiterative what is in the book verbatim, but provide real world experiences tied to the course content to make it relevant; field trips; articles from the Wall Street Journal; interactive things.
- Bridge the gap between the “book world” and the real world.
- I like to have a textbook to refer back to when I don’t understand something. It’s hard when there’s nothing written except for your own notes from class.
- Add interactive things to help us understand and remember the material.
- Open class discussions are helpful.
- Group learning is really beneficial.
- It’s important to have building blocks in each class that add on to each other to eventually make a cohesive whole. You learn one concept, and that concept shows up in other classes as well. Courses from one semester to the next are related.
- I love hearing about the real world experiences professors have with the subject matter.

What has been your best in-class learning experience to date?
- My best experience is when it is obvious that the professor is working just as hard as the students – preparing, researching, collecting current data, staying current, creating handouts, etc. They’re not just repeating what they did last semester.
- It’s best when the professor is always up-to-date.
- I like when the professor uses all of the tools available; steady structure – know what to expect; utilize ANGEL well – you can get what you need in class or in ANGEL.
- My favorite class followed a packet structure; pre-printed notes with fill-in-the-blank equations – less time spent copying off the board; used equations right away – immediate application.
- I like to have professors with their own systems of breaking things down into steps - why and how you would use it
- I value group discussion. Students have a lot to bring to class.
- My best class experience was one in which the professor took a genuine interest in students and even went so far as to open doors for job opportunities.
- I like classes where the professor keeps us engaged – makes us want to come to class; brought humor to class to keep us on our toes and keep us engaged.
- I enjoy it when the professor engages me in the topic, especially with the use of subtle humor.
- My best course is the one that makes you want to come to class to find out what’s coming next.

What makes you willing to work hard in a course?
- When the professor shares his passion and how he is excited about the subject, it makes me excited about it too.
- They really want you to learn the material – experience it.
- When a class is hard, it makes me work harder – that class becomes my priority
- I am more willing to work hard in a course when I have the feeling that my presence is valued in that class.
- It’s up to the student to want to work hard, and not up to the student. However, the professor should recognize each student as an individual.
- I prefer that the syllabus is not set in concrete – when the professors don’t lock their course in a box without any flexibility.
- I like knowing where each assignment is getting me and knowing the importance of the assignment; that homework will count; random quizzes; little bits of work at a time, and they all count for something.

What prevents you from giving up, even when the material is difficult?
- I don’t give up when the professor is always there, on time, stays the whole time, teaches the whole time, doing their job – so I’ll do my part too – that makes me want to continue the effort.
- You get a feeling from the professor, “You work with me, I’ll work with you.” The professor is willing to stay after class, is willing to work through difficulties together, and is actually AT office hours.
- I like when the professor uses learning as a tool, building blocks – I don’t fully understand it until I apply it – do something first-hand. When you apply what you have learned it helps you to fully understand it. Explaining to others, as with tutoring, really helps too.
- Office hours are very important. It’s important for a professor to post office hours and encourage you to come. Office hours by appointment only make you feel like you’re bothering them.
- Set aside study sessions, stress their importance, and in every class you encourage attendance at the study sessions.
- Break down big projects into smaller assignments – provides a timeline to follow. In this way it doesn’t feel like a massive project to complete, but a lot of smaller assignments.
- Put the learning into context – why you’ll need it – how it will help you in your field
- I’m paying for it. As a returning student, I don’t want to waste time or money.
- It keeps going back to the passion of the professor. We pick up on the professor’s passion for the subject – wants us to be more involved, wants us to learn, makes us more receptive to learning.
- I like when I can make connections between all of my classes. Their interconnectedness explains why I am taking all of these classes.
- Besides my own drive to succeed, it’s important for the teacher to also want you to succeed, do well. 

Can anyone comment on writing intensive classes? How to make writing intensive classes effective?
- In engineering, you need to learn how to be concise, as short as you possible can and include the pertinent information. There’s always a need to be able to convey to people what you know.
- It’s important to know what is expected of you when it comes to the writing assignment. Sometimes we don’t understand the different styles of writing, especially if it’s a new style that we’re not accustomed to.
- I’ve enjoyed writing intensive courses where we built a portfolio by the end of the semester. After turning in a paper and getting a grade, you can accept that grade or you can make improvements and turn it back in for a higher grade. You improve as a writer as the semester goes on, and you can keep improving the papers for better grades. I can improve as a writer as the semester goes on.
- The ladies in the writing lab are amazing! It’s a wonderful opportunity for help, and you should encourage your students to attend the Writing Center.
- I think that most students tend to burn out at the end of the semester. Having major points due at the end is difficult – front load or balance points out instead. That way we know to start hard and be consistent.
- The student has to want to be there. If they want to do it, they will. Some people just don’t have that drive. 

Students generally express displeasure with being called upon in class. Do you have any advice for calling on students?
- You shouldn’t force them to respond. Asking them is fine. If they don’t have an answer, that’s ok. It’s tough to speak under pressure.
- If you want to call on students, call on them!
- Everyone should participate, it’s part of class. Maybe they’ll be embarrassed day one, but they’ll eventually get used to it. If no one ever calls on them, they may never talk. It’s important to call on them.
- It’s okay to call on students. Otherwise it’s not fair to the other students who are participating constantly to have to carry the entire discussion.
- Ask a question and, if no one knows the answer, make it an assignment and have it be the first thing you do at the next class. It’s important to get everyone involved.
- Everyone needs to do their part.

What do you think of an open-book vs. a closed-book exam?
- I prefer open-book exams. It lets me concentrate on the concepts and not on memorization. An open-book exam is more like the real world where you have and use the references you need.
- While an open-book exam is less pressure, some students might not study as hard or care as much because they expect it to be easier (which isn’t necessarily true). The best way might be to mix it up with some open-book exams and some closed-book exams.
- Distribute a formula sheet with the hardest formulas on it and give a closed-book exam. It’s a better judgment of what students know.
- I have found that when I study for an open-book test, I study so hard that I don’t even need the book. Others assume that open-book means that you don’t have to study, even when they’re told, “Just because it’s open-book doesn’t mean that you don’t have to study.”
- The problem with open-book exams is that some students assume that open-book will be easier, when it can actually be harder because the questions can be more difficult.
- A nice compromise is to allow students to bring one 8 ½ x 11 sheet of notebook paper (both sides) of notes to use during a closed-book exam. The process of preparing that sheet will be a great review for them too!

I would like to hear a couple of comments about how you feel about oral exams or presentations?
- Part of your grade, maybe 5% or so, should be on participation. It’s recognition of our efforts in class.
- Presentations are easier to give when you know your classmates, have developed some camaraderie – have gotten to know them.
- A culminating synthesized group project at the end of the semester is a good opportunity to show what we’ve gained from the class.
- I do not like oral exams – they cause me to have a panic attack! Too much undue stress! You may not have all of the words together even if you understand the material.
- Oral presentations are good – you need that skill for the real world. Prepare for it now.
- I think presentations are fun – a nice change of pace.
- Presentations are a definite must – you will need that skill for the real world.

Does tardiness effect you as students? How would you like faculty members to handle that? Have you seen any best practices you can share?
- I had one professor who locked the door as class began. However, a student stopped to help someone whose backpack dropped and spilled its contents. Because of that random act of kindness, he could not get into class that day. I don’t think that was a good strategy. Sometimes there’s a reason that you’re late 5 or 10 minutes for one class. If you’re consistently late 45 minutes every week, then you have a problem.
- Reserve the back row for students who come in late to lessen disruptions.
- Students should talk to their professor about circumstances that could make them late to class to make them aware of the situation right away. The professor needs to be approachable. But sometimes attendance is part of the grade, and professors offer no flexibility.
- I never really thought about tardiness as something that could bother the professors. I know being late is disrespectful, but being late is on me – my problem.
- It should be made known at the beginning of the semester that students can approach you about any situations that might make them late for class. Without a legitimate excuse, there should be repercussions on their grade. Hard work should be rewarded, consistent tardiness should be penalized.
- I treat class like my job – employers wouldn’t put up with consistently late employees.
- Students should make it known at the beginning of the semester if they might be late. It’s very disruptive. It should impact their grade.
- I’m always late, am often the last one into class, and I guess my motto is “Better late than never!” I’ve been diligently working to try to get better.
- I don’t think you need to reward someone for something they are supposed to do.

Our student panelists were fantastic! Thanks to Janice Smith, from the Learning Center, and John Haddad, from the Honors Program, for assembling this wonderful group of students! Thanks to the students for sharing their time and insights with us!

Our next student panel is scheduled for March 1, 2007, 12:30-2:00PM, on promoting academic integrity.

Strategies for Collecting Student Feedback that Improves Learning
Submitted by Suzanne Weinstein, 3/8/2007 

The faculty member at our table who has had the most experience using more formalized feedback likes to present the students with the following 3 words to react to:

Stop (what would you like me to stop doing?)
Start (what would you like me to start doing?)
Continue (what would you like me to continue doing?)

When she asks these questions she usually finds the student's reponses reassuring because they indicate that things are going better than she thought.

Another favorite question mentioned was a question for computer science students posed on the form "What would happen if..?" On occasion, this faculty member poses questions for which there is no reasonable response except for students to challenge the question because he has actually posed a situation which is not possible. He finds that using these types of questions keeps students paying attention.

A third member of our table likes to ask specific questions of students outside of class, such as "how do you think that activity went?"

One hurdle that prevents the use of more formal midsemester feedback is the level of the students. According to some at our table, students who are grad students or upper level students shouldn't need prodding to encourage them to provide feedback. One faculty member has a feedback form on his website that invites students to comment any time they choose to. However, he finds that they very rarely take the opportunity to do so.

A second hurdle is the fact that students complete so many surveys that they are reluctant to do more, which severely restricts the response rate. In addition, in music courses in which professors work one-on-one with students it is difficult to get anonymous feedback. It is also difficult to get enough feedback to make it meaningful because they have so few students.

The instructor who was experienced using midsemester feedback felt that it had a slightly positive effect on classroom climate.

Submitted by ldb4, 3/8/2007 - Dubois 

Faculty from DuBois campus use a variety of different methods to assess students' learning of material. One method used in a Statistics class includes having students come to the board to do problems. This gives good information on whether the students are understanding the information and on problem areas. Daily quizzes are also a means of collecting this information, followed by a class discussion to analyze results. 

More informally, asking the students at the end of each class (or every week, etc...) what they liked best and least about the class has helped some instructos gain this information. An instructor in Physical Therapy utilizes small, unique props (rubber body parts - eye, nose, ear, foot, etc...) to get feedback from students. At the end of class, she tosses the various parts to different students and asks related questions, such as, "What is something new you heard (ear) today?", "What can you take with you (foot) and use?", etc...

Faculty also discussed what interferes with collecting mid-semester feedback. The general concensus was that midterm typically "sneaks up" on faculty and they do not plan ahead and have a feedback system in place. They do not wish to use up already limited class time to distribute and complete feedback forms. Faculty discussed using an on-line assessment, already in place, that can be pulled up at midterm to avoid this hurdle.

Regarding the impact of mid-semester feedback on classroom climate, faculty feel if they seek feedback, they are demonstrating to the students that they are interested and concerned about the students' learning. The important factor is to follow-up on the feedback so students know you are reading and considering their feedback. 

Faculty also discussed that it is often not until later (sometimes a year or so later) that students realize the rationale for teaching methods and why something is taught as it was. If this is the case, the feedback you are gaining at mid-semester is clouded by what the student has yet to learn and build on.

Submitted by Jackie Ritzko , 3/26/2007 - Hazleton Summary
It was agreed upon by those present that a quesitons that probes into the student's sense of responsibility is that favorite type of classroom assessment question to ask students. 

It was also agreed that we can focus on or rely only on mid-semster feedback. It is important to begin gathering and acting upon feedback early on.

Collecting feedback can have an impact. Summarize the findings to the students. Discuss what can be changed and what cannot.
Submitted by tmm8, 4/26/2007 - Worthington Scranton

1. What was your favorite classroom assessment question to ask students? What do you learn from student responses? What do your students learn by responding?

Of the nine faculty present, five conduct some sort of classroom assessment. The majority conduct them through anonymous ANGEL surveys. Questions varied from multiple choice (which books did you like/ not like) to open-ended questions such as “If you could change on thing in the course, what would it be?” and “What improvements can be made in the course?” Faculty mentioned they find classroom especially useful when trying new techniques or textbooks and that it gives the students the feeling that their opinion counts. Most faculty share the results with their classes and explain what they can and cannot change and why. Those that do classroom assessment stressed that it is important to let students know that the information they provide is used. 

2. If you do not collect mid-semester feedback, why not? What hurdles stop you?

The main response to this question was that faculty had not considered it, or did not have the time to do it. Also mentioned was that if it is done mid-semester but you are unable to change the course until after the semester is over, is it worth doing? A discussion ensued about targeting the feedback questions to specific items that can be changed, such as availability of Powerpoint slides to print out so students are not spending as much time taking notes. Also, feedback can be obtained informally or via ANGEL to save class time for instruction. 

3. In your experience, does collecting mid-semester feedback have any impact on classroom climate? If so, what is the impact?

“Improvement of student-teacher relations.”
Students feel their input is important.
Ability to catch problems while there is still time to change them.
“Fosters a climate of student participation.”
“Makes the class more cohesive.”

As part of our discussions, the issue of response rate came up. Many of the faculty who do ANGEL surveys set aside time in computer classrooms to have the students fill out the surveys. It was also mentioned that even with an anonymous survey on ANGEL you could give credit by entering an action into the survey where once the student had completed the survey they could print out a certificate and hand it in for credit.

Harnessing the Power of Social Computing in the Classroom

Submitted by Neill Johnson, 4/10/2007 

Thanks to all who attended this luncheon. Here are a few comments of mine. Hope others will add theirs. --Neill

Key points/questions at my table:
--How do you keep students focussed when you encourage social computing in the classroom?
--Student-created blogs allow class members to demonstrate their learning and get feedback from classmates and beyond.
--Instructor podcasts can move the lecture out of class time so that there is more time for follow-up questions and other learning activities. But how do you get students to listen to the podcast before coming to class?
--Student-created podcasts of original compositions are being used in music classes at Penn State. Students (and general public) can give feedback to each other. Any details about how this is working?
--Are these social computing options replacing e-mail as a communication tool?

Submitted by ejp10, 4/11/2007

We were brainstorming educational uses and here are the ideas that came up. Some have been implemented; some are hypothetical

SECOND LIFE (service where you become an animated avatar/character and can build "islands")
* IST and foreign language classes experimenting with Second Life
* English instructor changes virtual island to match that of current novel
* Build islands to mimic different ecologies or geological conditions
* Build a virtual Shakespearean theater and and behave as late 16th century avatars
* Virtual 1848 gold mining game
* Plan and film virtual films

DEL.ICIO.US
* IST courses assign students to place links in del.icio.us with course-specific tags

PODCASTING
* Student records podcasts for journalism class
* One history class has students listen to lecture BEFORE class so that they are ready for discussion
* Students listen to authentic French or record French dialogues
* Students listen to different heart murmers or acoustic signals
* Students hear "case notes" in engineering
* Instructor records interviews with experts

Submitted by Suzanne Shaffer, 4/11/2007 - York
Our campus had a lively discussion about technology in the classroom. 

Concerns included:
* What to do when innovation overcomes time demands - i.e. the pressure to keep up with technology gets in the way of research and other faculty time demands
* Is technology really a better alternative to traditional classroom practices?
* In what ways specifically do the new innovations help students to learn the content that they need to learn?

Faculty then shared some of the things they are using in their classes such as virtual field trips, blogs for student reflection, wikis for student collaborative writing projects, as well as experiences in Second Life.
Address for glossary of social computing terms 

Some of yesterday's luncheon participants asked for the glossary address, so here it is:

http://symposium.tlt.psu.edu/glossary

Civility is Not Just a Faculty Issue
Submitted by Suzanne Weinstein, 9/18/2007 

Participants at this table mentioned cell phones, students who want to keep talking, and reading newspapers as the most common incivility issues they experience.

With respect to cell phones and newspapers, the most popular way to deal with the issues was to put the rules on the syllabus. For newspapers or sleeping or talking, the message can be made even stronger by including participation in the final grade and pointing out to students that if they are reading a newspaper they can't also be participating and their grade will suffer.

One instructor does a presentation on the first day to show students what is and is not allowed in the class.

Several ideas were suggested for dealing with students who are talking too much. The instructor can wait for a break and summarize or can take the student aside later and let him or her know that it is important for others to have a chance. Also, if participation is a part of the grade, other students will want to get involved in the discussion and may not let students take too much time. One instructor has asked this type of student to meet with her to continue the discussion after class (although no student ever has!).

This group did not mention any really extreme disturbances. One mentioned that she has a student with a disability that involves a nervous tick. He spoke to her about it at the beginning of the class and asked to bring a deck of cards to shuffle so he could maintain attention. This doesn't seem to bother the rest of the class and is a good example of a way to accommodate students with disabilties so they can also have access to higher education.

Our group did note the existence of "extreme" outfits worn by females but noted that this has decreased over time. However, they also noted that the occurance of students getting up to go to the bathroom in the middle of class has increased over time. Finally, they noted that the new policy of no eating in the classroom has really helped reduce this one type of classroom disburbance.
Submitted by Neill Johnson, 9/19/2007

Common student incivility issues mentioned by instructors at my table included the following:
--Distracting or inappropriate clothing, such as coming to class in pajamas
--Not bringing textbooks/assigned readings to class
--Arriving late and leaving early
--Kissing/fondling your significant other in the classroom

Most egregious disturbances were:
--Student who insists on bringing up an unpopular political agenda
--Student who verbally attacks peers
--Controlling student who bosses members of peer group
--Student who complains loudly and often about the difficulty of the course, and follows up with threatening e-mail messages to the instructor

Mechanisms for becoming aware of/addressing classroom incivilities:
--Put anonymous suggestion box on your ANGEL course Web site
--Work with students to establish and enforce ground rules for discussion
--Outline appropriate professional behaviors that you and your students will commit to observing
--Employ "the stare," then if needed, verbally redirect students who are acting inappropriately and, if needed, speak individually with them after class or ask to come to your office hours

Submitted by Tricia Clark, 9/28/2007 - Lehigh Valley

Our group at Lehigh Valley agreed with many of the top disruptions from the Arizona Idol video as top disruptions in their classes as well, with leaving early/arriving late and doing other things in class besides participating (e.g., texting, IM-ing, web-surfing, sleeping) being the most common. We appreciated the comment from one of the other campuses about attendance in class including "mental attendance". All agreed that addressing appropriate behavior at the beginning of the semester and in the syllabus were the most effective ways of preventing these problems.

Submitted by Cindy Decker Raynak, 9/21/2007 

The faculty at my table agreed that setting the fundamental rules of th classroom, right at the beginning, were most important. Discussion with the students the necessity of these rules helps make the students stakeholders in the classroom. Some rules/standards may be negotiated, and thus give the students some control over their own environment. The syllabus can serve as a contract of sorts because it allows the faculty to put the behavior in writing. Deal with inappropriate behavior as soon as possible, in private if possible, to avoid embarrassment to the student.

Why collect mid-semester feedback?
Submitted by Ralph Locklin, 10/4/2007 

A variety of disciplines were at the table including Geo-sciences, Speech Pathology, Fluid Mechanics, English and Architectural Engineering. We all were alike in citing a common set of motivations for doing mid-semester evaluations. Included were to find out what is right with the course and what might be impeding student progress. Included also was the felt need to allow students to report how the course was addressing each student's needs. While the discussion was pretty focused on a few issues, the broader discussion including comments from remote sites had some ideas that just jumped out. Here is a list of some of those ideas:

· An English faculty member keeps a log containing annotations about each student's submissions over the semester, test performance or face to face interaction. The information is used to support requests for reference letters. Students know about the log. 

· In response to a question about how instructors determine if their tests are fair, a faculty member in Architectural Engineering reported that he puts a scale alongside each test question and asks students to rate the fairness of the question. 

· In response to a question about how to focus student attention on their own learning behavior, a Spanish instructor reported that she requires students with a C to complete a survey that asks them to rate the extent to which they engaged in specific self reflective learning behaviors. Completion of the survey earns 2 points and the exercise is optional for students earning a B or A. This approach highlights the role of student motivation and diligence in learning. 

· A study reported in 1975 was discussed. The study involved a controlled experiment in which mid-semester feedback was solicited from a number of large lecture classes. Instructors in one group summarized the feedback and discussed it in class saying what changes they could make and which they could not carry out. Another group of instructors collected mid-semester feedback but did not discuss it with their class. The former group of instructors got much higher end of semester ratings. 

· An instructor of Geo-sciences in an effort to improve motivation for the course periodically will describe job postings that require the expertise that is developed in the course. 

· Another faculty member solicits feedback via email once a week. 

· One faculty member teaching a relatively small class used an in-class survey that was not anonymous. This faculty member wanted to address specific concerns of students. 

· Mid-semester feedback is a very important exercise for "silent" students. 

Submitted by jam81, 10/8/2007 - Worthington Scranton
1. Primary Goal:

The group present at WS discussed the benefits and problems associated with collecting mid-semester feedback. The main goal(s) of collecting data is to assess the knowledge level of the students and what is working, on terms of classroom pedagogy. A problem noted with collecting data is not being able to adjust the teaching style, methods to reflect the student feeback.

2. Favorite question: I would like Dr ____ to know?
The group discussed how we could ask- " How do I get you to study more?" in a non-threating way.

3. Question you always wanted to ask. The group discussed asking questions pertaining to a learnign disability. Although they cannot be asked, the group discussed the frustration in having students who may have problems and who do not disclose.

Submitted by cam240, 10/4/2007 - Harrisburg
The following is a summary of the discussion at Harrisburg. I encourage others to add additional comments.
Primary goal in collecting mid-semester feedback:
• Ensure students are learning and make any necessary changes
• Ensure teaching strategies and approaches are effective
• Meet course objectives
• Improve students’ involvement in/with the course
• Increase student retention, especially the silent/quiet students and those on verge of failing
• Gauge effectiveness of new teaching technique/approach
Favorite mid-semester feedback question:
• What are your expectations and am I meeting them?
• How are we progressing?
• Do you find the course useful?
• What is the most important thing you have learned in this course so far?
• What have you learned? What would you still like to learn?
• Which aspects of the course have been valuable to your learning so far?
• Have your homework assignments been useful to your learning? How long did you spend doing your homework each week?
• Do you have suggestions on any aspects of the course where you think improvement might be needed?
What we learn from student responses:
• We can learn types of course changes needed.
• We can learn the type and amount of structure desired.
• We can learn more about our teaching effectiveness and its impact on their learning.
What students learn by responding:
• They can be empowered in course decisions about their learning.
• They can gain a different perspective on the course.
• They have an opportunity to reflect on their experience and learning in the course.
Something I’ve always wanted to know, but didn’t know how to ask:
• Are you taking the course to get a grade and pass, or are you genuinely interested in learning?
• In senior-level courses taken just before their entry into the profession, does the course excite them to get started in their career?

Submitted by dys100, 10/9/2007 - New Kensington
Here are the conclusion highlights from the New Kensington discussion:

· Midsemester feedback is critical in that it helps the students become more active in their own learning process 

· The timing of this feedback allows an instructor to make adjustments in time to benefit the students currently enrolled in that course, not just future students 

· Collecting and utilizing mid semester feedback is an excellent retention technique! 

Our HDFS faculty member posed the question "Can Midsemester Feedback Hurt You?". Our thoughts:

· Yes - it can be detrimental if you collect feedback and then do not act on that feedback. Why bother? Students will feel seriously ignored! May be worse than not collecting feedback at all. 

· Even if you cannot implement all suggested changes in your feedback - just discussing what you can and cannot change (and why) with your class usually will have a positive impact. Students appreciate knowing where things stand. 

· Attempting to implement at least one feedback suggestion is critical 

A specific example:

· A French faculty member received feedback that different student accents made it very hard for her students to understand each other. She adjusted by allowing students to both speak their answers AND write them on the board and this made a world of difference. Sometimes small adjustments have large impacts. 

Team-based Learning Luncheon 

Submitted by Tricia Clark, 11/6/2007 - Summary from Schuylkill

The group of participants at Schuylkill had quite a bit of experience with team-based learning, and the discussion was lively. The most common reason given for students not liking team projects was that they don't like that their grade depends on other people. Also, the idea that working in groups gets students out of their comfort zone was thought to be a top factor.

Many ways to help groups be successful were shared. Specifying clear objectives and goals for the project is important, as well as having the students write and agree to a contract detailing who will do what and when. Someone suggested having checkpoints along the way, that aren't necessarily graded, but that break the project up into smaller pieces. This structure helps students gauge the status of the project and identify any problems early. Someone suggested that having a presentation due at the end of the project seems to give the students more motivation than just a paper might.

We talked about the various ways in which students are assigned to teams, and there were indeed a variety. These included letting the students choose their teams themselves, having the instructor assign based on different skills of the students, and even assigning based on students' study habits (e.g., when they like to work on/complete assignments). Even though many different ways of assigning teams are regularly used, most agreed that randomly assigning students to teams often works just as well as the other ways.

Although no real lingering problems with teamwork were given that someone didn't have a suggestion for, most agreed that conflicts within teams are bound to come up. It was suggested to keep in frequent contact with the groups if problems are indicated, and as a general rule. Another idea everyone liked was to have regular discussions throughout the duration of a project about how the team projects are going - students can talk about problems they might be having, as well as things that are working well. That way students get feedback and input that might be different from what they are experiencing.

Submitted by Jackie Ritzko, 12/19/2007 - Hazleton

Why do you think students resist or outright dislike team based/cooperative learning assignments?

Bi-modal distribution of learners
Student accountability - not everyone does same amount of work. Some suggested solutions for this:
○ Assign team grade and individual grade
○ Meet with groups both inside and out of class
○ Have students describe the work they did in the group as well as the group dynamics
Burden on student scheduling. Over-achievers may take on too much; personality types can cause problems with scheduling and pacing. Some suggested solutions:
○ Give class time for group work
○ Give a free day
○ Use ANGEL for virtual meetings
Different academic levels of students
Students may not be social . Some suggestions:
○ Give them a chance to get to know each other
○ Re-assign students when necessary
What have you learned from your mistakes in assigning group work?
• Look at personality types
• Pay attention to how and when you assign students to teams - perhaps wait until you can identify the strengths and weaknesses of students and use that information when forming teams.
• Pay attention to group size
• Add an anonymous assessment piece to allow students to critique themselves and each other.
• In math groups, pull in a stronger student
• Be sure the project complements what you are teaching
• Perhaps use a personality test to assign students to groups based on that information
• Put rules/guidelines on paper

What are the lingering problems with assigning group work? What issues have you still not been able to resolve in assigning team-based assignments?
• Do you give the same grade when there is a problem (e.g. someone plagiarizes warranting an F - do all get F even those that didn't know this went on?)
• Small group discussion - how can you keep them all on task?
• If it is a class-based project, how can you get the entire class involved?
• How do you assess the learning?
• What do you do if a student doesn't want to work?

Course Design and Students "needs" to cheat
Submitted by quz2, 11/12/2007 - Behrend
Despite the snow and power failure, 13 out of the 19 registered participated in the luncheon discussion. Thanks to the emergency lights in the hallway, we were able to see each other and take notes. 
Reasons for cheating 
Basically, when students need the credits but don’t want to learn and earn it, cheating is a convenient shortcut. Factors that contribute to student resort for cheating include: 

-  bad time management 

-  wanting an easy A 

-  procrastination 

-  other things have priority than study 

-  no motivation to the subject matter 

-  others cheated so I need to cheat to be "fair" 

-  answer keys easily available through friends/on the Internet/through purchase etc.
Sometimes students are not clear about the definition of cheating or plagiarism or they got away with it. 

Tactics to detect cheating 
-  Rearrange exam questions and print various versions on color-coded paper (you can simply change the margins of the exam so it appears to be a different version :) ) 

-  When supervising exam, move a lot among students. One professor designed a 2-part exam, and only when students complete part I the instructor collects it and gives out part 2. Therefore the instructor can be around any student at any time. 

-  Rearrange their seats to break apart ‘buddies’ 

-  No electrical gadgets allowed in exam (cellphone text messaging or MP3 players etc.) 

-  Since some calculators are pre-programmable, use department calculators rather than students’ own 

-  Give tests in the library – each student has his/her own booth to work on the exam 

Tactics to reduce motivation of cheating 
-  Carefully construct the test so answers of certain questions don’t give out in other part of the test 

-  Do not totally rely on the exam questions in instructor manual, modify it 

-  Make the class interesting and relate to student life to promote motivation of learning 

-  Talk about the importance of this course and how it interplays with other courses in their major – find out student majors would help 

-  Assign homework that’s related to current events therefore it’s harder to find a pre-written essay or program 

-  Make the test questions very challenging – impossible to copy the entire page of solution steps to answer the question 

-  Define cheating clearly in syllabus; emphasize it in teaching and penalize those who are caught. 

To reduce cheating in group work 
- Define the learning objectives of the group work. At the end of the group activity, randomly choose a group member to take a quiz, his/her performance will be the group’s grade. This method forces team teaching and the sharing of knowledge. 

-  Use group member evaluation as part of the grade of each individual. Every group member evaluates all other members in the group, and the average of all ratings each person received weighs 35% of the grade of his/her project grade. Therefore, although someone may still “ride” with the project, if she/he didn’t do the work, the low evaluation will hurt his/her grade.

Resources of interest NOT on luncheon website

Submitted by Jim Julian, 11/6/2007 

Here are two resources of interest concerning plagarism that we did not include in our resources for this luncheon. 

First, is a report on the usage of Turnitin.com by instructors at Penn State. This report was created by the Senate Committee on Computing and Information Systems and summarizes nearly 30,000 reports that were analyzed by Turnitin.com and surveys of the instructors that used this tool. The report is available at: http://www.psu.edu/dept/cew/TurnitinFinalReportFS.doc

Second, is a link to University of Albany's Institute for Teaching, Learning, and Academic Leadership. This page supplies links to plagiarism tutorials at help students understand how to identify plagarism: http://www.albany.edu/teachingandlearning/tlr/prevention.shtml

We hope you find these resources useful.

Jim Julian
Graduate Consultant
Schreyer Institute for Teaching Excellence
Submitted by Suzanne Shaffer, 11/7/2007

Our group in York talked about the pressure that students are under to get good grades. Freshmen may not feel confident enough to be successful and so they may be tempted to cheat. 

Some of our instructors talked about how they give students pre-tests and opportunities for second chance exams to alleviate some of that initial pressure. Later on, students are able to do it with fewer supports as they get to know what to expect from exams.

Using multiple drafts with feedback before final copies are turned in also was a stated tactic. Novel assignments were discussed as a means to avoid the problems of plagiarism.

Strategies for freshman classes were different and more developmental in nature than those for upper division classes. 

Using multiple test forms during a testing period, not returning exams to students, and holding students accountable were strategies discussed.

We also discussed the need to be aware of different cultural norms and academic expectations between cultures. Students may not be aware of these types of responsibilities.
Submitted by quz2, 11/07/2007 - Erie

Despite the heavy snow and power failure, 13 people out of the 19 registered participants still made it to the luncheon at noon. Classes were cancelled due to lack of power and light, which made it possible for us to use the entire hallway as our discussion site. Thanks to the emergency lights, we could still see each other and take notes.
Why cheat? 
There are several reasons. Basically when students don't want to fail and also don't want to work for it, cheating is a shortcut to get a high score (not learning). Other factors that could lead to cheating behaviors include:

-  Lack of interest in learning the subject but need the credits to graduate; 

-  Because other people cheated and got away with it, I have to cheat to be "fair"; 

-  The answers are available on the publisher's site, or the instructor manual is available on ebay, which makes it an invitation to cheat; 

-  Studying doesn't hold the priority in student life (work, party, family issues etc.) so when exams come, cheating is easy. 

Tactics to discourage or detect cheating 
-  Prepare paper exams in different versions and use a different color of paper for each version. No students sitting next to each other work on the same version of exams. Actually, you can just change the margins of the same exam so it appear to be different and print them on different color papers :) . 

-  Move around a lot when supervising an exam: our engineering professor created a 2-part final exam, and only when students finish part 1 will they be given part 2. Therefore the professor has to constantly move around the classroom to collect part 1 and give out part 2. He can be walking pass by any student at any time. 

-  Use department calculators rather than students' own calculators which may be pre-programmed or contain notes or inscription. 

-  rearrange seats in exams 

-  no electronic gadgets allowed in exams - cellphones, PDAs, iPods; info. can be sent via txt message or in audio format 

-  use the library's study booth to give exams 

Tactics to improve assessment design and reduce motivation of cheating 
-  Modify test questions provided by the publisher 

-  Design test questions carefully so the answer to one question doesn't appear in other part of the exam; 

-  Use questions that force students to produce an answer rather than selecting from given choices; 

-  Make (problem solving) questions challenging (this is an honors course) so that it is almost impossible to copy a full page of solution from their neighbor; 

-  For each paper students submit, the "trail" of the paper also needs to be submitted: the rationale of topic seletion, the outline, the references, the first draft, and the final draft. The final draft alone would not be graded, or you can distribute the weight of grades along the paper trail. 

-  Assign assignments related to current events so it's hard to find a pre-written article or program; 

-  Use real life examples to make students understand it's meaningful to learn the subject; 

-  Find out student majors and point out how this course will be used in their major courses (i.e. chemistry and corrosion in engineering design); 

How to prevent cheating (slackers) in a group project 
-  This is good for small projects: define learning ojectives for this group project - at the end of the project every group member has to be ready for a quiz - randomly select a group member to take the quiz - whatever this person gets is what the group gets; 

-  Usually the entire group has the same grade. You may make 30-40% of the group project grade of each individual come from the average score of blind internal evaluation. Therefore even the slacker can get a good grade for the rest part of the project, he/she wouldn't get away with low group evaluation.

Generational Differences Between Learners 

Submitted by Neill Johnson, 01/23/2008 

Recent changes noted in student behaviors, skills, etc.:
--Satisfied with mediocrity
--On-spot assimilation (want material given)
--Expect professor to keep their attention
--Expect professor to make the case for value of course content
--Students don't want to be in class
--Students don't know what to do after class to process the material just discussed
--In larger numbers, students argue about grades and seem insulted with grades earned.
--Range of technical abilities is wider than ever and competence at these skills is not as high as it used to be
--Students are accustomed to being praised at everything they do; not used to criticism
--Students are not used to working hard for good grades

How instructors have adapted to these changes:
--Provide more supplements and online resources; use a wider variety of media
--Raise the bar in intro.-level courses in the major so that students know what is expected from the start, rather than setting them up for failure in upper-level courses
--Spell out expectations with respect to behavior and performance; don't assume they know

